Telementoring Taxonomy (Brescia, 2002)

Coaching through participation

Model good analysis:  Show the students the kinds of behaviors you are looking for.  Provide examples of good posts.  For example, one of the attributes of asynchronous conferencing is the ability for conference participants to find references and quote from them online.  By linking student ideas to the readings it is possible to model what is expected of the students. 

Clarify:  Provide keys, links, framing statements, focusing statements, and examples from the readings and other resources that help the discussion avoid vagueness.  The discussion should include references to the readings and other research, rather than discussion of what students did on the job last week.

Challenge hypotheses:  Students will be developing hypotheses relating to actions to be taken relating to the case studies they are working through.  The instructor may introduce some conflict into the proceedings by challenging those hypotheses.  For example, bring up a nonprofit management theory that is counter to the one the students are proposing.  Another possibility is to challenge the context the students have constructed. 

Question:  Ask students to think some more about what they are saying or conclusions they have reached.  The instructor may ask any number of questions to help the students explore an idea, clarify their thinking, reach a conclusion, or work on an assignment.  Ex:  Can you give some examples of this?  How might you go about doing that? 

Asking for Clarification:  Similar to questioning but usually more specific.  A student might have made a specific assertion that the class or the instructor is unclear about the meaning or theme.  This is a simple request to make the post more clear, hopefully by providing more supporting references.

Providing structure

Frame tasks:  The instructor must provide structure in order for the discussion to proceed toward a reasonable end.  The instructor should devise clear tasks and allow appropriate time for discussion and completion of those tasks.  Once the task is clear, the faculty mentor should help the students stay on task.  

Summarize:  The faculty mentor guides the discussion along by summarizing key points, topics covered and those still needing to be covered, and bringing the group to a point of convergence from which they can move forward.  The faculty mentor should not always be the summarizer.  The responsibility for this might pass to the “student(s) of the week”.  
Encourage reflection:  Students should think about what should be done as much as how to do it.  Help the students to reflect on what they have said in the discussion and how it may contribute to an outcome.  By stating your opinion, students can compare their own thinking to your more expert thinking.  Ex:  What were you thinking about when you were doing that?  Did your actions change after doing that several times?  Did you ever stop to question your assumptions?  

Stating Opinions:  Students sometimes need the instructor to state an opinion on a subject to bring closure to a portion of the discussion or to address an issue that has caused dissension within the group and needs to be resolved.  Of all the portions of the taxonomy, this type of post should be resisted as students may come to rely upon it as the right answer as opposed to an aid in thinking deeply about issues.
Supporting individual students

Nourish good ideas:  The faculty mentor markets the good points a student has made to the group or may intervene in a conflict to defend points a student has presented.  The mentor is trying to convince the class of the significance of particular ideas and is attempting to gain admission of those ideas into the conversation.  By showing appreciation of student ideas the faculty mentor gives support to those thoughts.

Champion lost ideas:  The instructor can help a student’s ideas have visibility in the discussion by returning the discussion to ideas a student has presented but were not followed up on by the conference.  This provides support for a student’s ideas as expressed in the conference.
Feedback:  The faculty mentor provides simple positive or negative feedback.  The mentor is attempting to support or correct specific student behaviors.  These posts provide encouragement and supportive feedback to the student.  Ex:  ‘Good post.  I particularly like how you brought in the reading for the week’.

Recommending Resources:  In Face-to-Face mentoring situations instructors often provide single students or the entire class with specific references to additional resources that are recommended for further, but not required, reading in the area being discussed.
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